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Middle Childhood Language Arts
Sandy Cabernathy’s Third- and
Fourth-Grade Classroom

Context Setting:
After reading this chapter, you will be able to

• Identify aspects of development of 6- to 9-year-olds related to social,
cognitive, physical, and emotional growth and how this knowledge
informs language arts teaching and learning

• Understand a variety of factors to consider when planning for, imple-
menting, and assessing language arts in a classroom for 7- to 9-year-
old children

• Gain an understanding of the various stages of the school year and
how literacy planning, instruction, and assessment change to meet
students’ development

Before We Begin

• When you think about second-grade (7-year-old) children, what do you
expect physically, emotionally, and cognitively? What about third-grade
(or 8-year-old) children? Fourth (9-year-old)? What are some ways
to capitalize on this knowledge when planning for language arts
instruction?
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Development of 
7- to 9-Year-Old Children

Seven- to 9-year-old children are inquisitive and independent in nature and enjoy
taking control of their learning. Table 11.1 describes some of the characteristics of
children at these ages and how a teacher can capitalize on them in a language
arts curriculum (Wood, 1997). Note, however, the classroom scenario detailed
in this chapter focuses only on a third- and fourth-grade (7- and 8-year-old) class-
room only.

Introduction to Sandy
Cabernathy and Her Third-
and Fourth-Grade Multiage,

Multigrade Students and Classroom

Meet Sandy Cabernathy, an elementary teacher for 12 years, working in an urban
school, teaching twenty-seven 8- and 9-year-old children in a combined third and
fourth grade. The class is made up of ten 8-year-old students, 4 of whom are girls
and 6 are boys. Of the seventeen 9-year-old students, 10 are girls and 7 are boys.
In her classroom, there are five students who are of Asian descent and English
language learners (ELLs), their first language being Hmong or Korean. There are
also three students who are of Mexican descent, whose first language is Spanish,
two of whom are at intermediate levels of English language acquisition. Twelve
students are of African American descent, and seven are Caucasian. Two children
have diagnosed learning needs and receive additional instruction from a special-
ist in the school who spends an hour each day in their classroom working indi-
vidually with them on regular classroom work.

The academic makeup of the classroom is typical and similar to most class-
rooms of today. The developmental reading range of the students includes those
who are “on grade level,” meaning they test academically at their average age and
grade level. There are also students who are “below grade level,” including seven
of the ELLs, and those who are “above grade level.” Therefore, Sandy must plan
her instruction for a wide range of student abilities.

Sandy believes strongly in a balanced or comprehensive literacy curriculum,
highlighting the fact that language arts is fully taught and learned at this level for
large blocks of time but is also integrated within the content area learning during
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7-Year-Old Children

• Enjoy working and playing alone

• Hardworking, tend to be perfectionists,
take a long time in completing tasks

• Love routine and structure

• Have a natural curiosity and like to make
discoveries on their own

• Begin to take an interest in the outside
world

• Need to have time to complete work and
have closure

• Well-developed listening skills
• Enjoy one-on-one conversation

• Silent reading time is not yet “silent,” but
still includes some whisper reading

• Writing comes before drawing
• Themes in their writing: family, friends,

trips, pets, serious issues such as death
and war

8-Year-Old Children

• Energetic, developed imaginations
• Tend to overestimate their abilities and are

not aware of the limits of the risks they
take

• Enjoy humor, jokes, and riddles

• Tend to want to work and play with their
own gender

• Talkative, enjoy group work

• Tend to work quickly, not always thoroughly
• Need frequent physical activity but tire

easily

Table 11.1 Developmental Characteristics of 7- to 9-Year-Old Children

Language Arts Curriculum Connections

• Include ample opportunities for working alone, e.g.,
independent reading and writing experiences, individual
projects 

• Have a predictable language arts curriculum/schedule, e.g.,
reading workshop daily from 9:00 to 10:30, writing workshop
daily from 11:00 to 12:00

• Allow students to play with language and words in activities
such as “What makes these words similar?”

• Integrate language arts activities such as reading, writing,
and readers’ theater into content area curriculum such as
social studies and science

• Incorporate daily read-alouds, shared reading, and writing
• Use one-on-one conferencing in reading and writing

workshops

• Do not penalize students for not reading perfectly silently
• Encourage alternating between starting with a picture and

text first to move students into getting ideas into words 
• Encourage writing topics related to students’ lives

Language Arts Curriculum Connections

• Read aloud a variety of genres, including fantasy, science
fiction

• Help children break tasks/projects into smaller portions so
they can be completed successfully and well

• Stock classroom library with joke books, encourage verbally
sharing and writing jokes, do book talks using humorous texts 

• Encourage productive collaboration and communication

• Vary grouping, allow for independent, small group, and large
group work to allow for movement and activity

• Develop student self-assessment to judge quality of work

(Continued)
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science and math. One of the ways she highlights language arts throughout her
curriculum is using authentic children’s literature for many purposes. For
example, she uses quality literature while reading aloud to her students each
day, as primary texts for guided reading and literature circles, as texts for shared
reading experiences, as models for writing, and as supplementary material for
topics in social studies such as the use of the Mexican folktale Borreguita and the
Coyote (Aardema, 1991) when studying folk literature from around the world. To
effectively incorporate literature to this extent, Sandy has to keep current on new
children’s literature, so she spends some of her free time visiting libraries and
bookstores and reading for pleasure.

Another key aspect of being an effective teacher, in Sandy’s opinion, is
knowing her students’ abilities and academic capabilities. In order to know her
students in this manner, she uses a variety of assessment tools and collaborates
with colleagues in determining ways she can help them grow. Let us now peek
into her classroom and see how language arts is taught and learned in this 7- and
8-year-old classroom.

• Themes in their writing: varied topics, including
adventure and breakfast to bed stories, variety
of genres explored, lengthy pieces; beginning to
experiment with drafts and revision

9-Year-Old Children

• Often worriers and anxious in nature,
self-critical

• Focus often on “fairness” issues
• Tend to use negative language: “I can't,” “This

is boring”
• Enjoy playing with language and learning

vocabulary
• Concerned with their final products and give

much attention to detail

• Focus on reading to learn rather than learning
to read

• Themes in their writing: dark topics such as
death and wars

• Teach the process of narrowing a topic in writing

Language Arts Curriculum Connections

• Encourage risk taking and experimentation in reading
and writing activities

• Incorporate word work into daily shared reading
activities

• Help students see the value in rough drafts of their
writing as a way to develop ideas and experiment with
writing technique

• Stock classroom library with a variety of genres of
literature, including informational books, magazines,
resource books, online encyclopedias and Web sites,
software

Table 11.1 (Continued)
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Planning for the School Year and
Language Arts Curriculum

For Sandy Cabernathy, planning for the upcoming school year begins during the
summer after she has had time to relax and reflect on the previous school year.
After getting her garden planted and taking a vacation, she is energized to begin
some preliminary planning for the fall. Part of this includes reading as many
children’s books as she can. She has befriended the children’s librarian at her local
library, who often shares new books she thinks Sandy’s 8- and 9-year-old students
would enjoy reading. Sandy reads them herself first, determining if they would be
valuable as part of her curriculum and how she might use them with her students.
She creates a list of these books, deciding those that would be appropriate for
read-alouds, shared readings, literature circles, content area learning, and guided
reading. She found some interesting books whose topics tie in well with a unit in
her social studies curriculum. Her students study farming and production as part
of learning about agriculture in their home state, so she plans to incorporate these
new texts into the unit later into the school year. Sandy decides to use Farmer’s
Market: Families Working Together (2005), by Marcie R. Rendon and photo illus-
trated by Cheryl W. Bellville, as a read-aloud to provide an overview of the topic.
She also plans to incorporate other books about markets around the world to use
as a text set while studying this subject in social studies and language arts. The
local librarian helps her find other appropriate texts. Table 11.2 details the text set
she plans to use with her students focused on markets.

Especially important to Sandy this upcoming school year is developing her
writing program so that her students can become more effective writers. As she
reflected on her previous year of teaching, she felt that teaching writing was an
area she needed to develop. Therefore, she dedicated time right after school ended
to attend a 2-day workshop focused on writing workshop, as well as read a pro-
fessional book, Writing Essentials: Raising Expectations and Results While Simplifying
Teaching (2004) by Regie Routman, on the topic. She is excited to implement what
she has learned in her classroom.

She spends time thinking about her assessment system within her language
arts curriculum and is happy with the methods she used previously and wants to
continue to use both the formative and summative assessments she used last year.
Although she receives the academic records for her new students from their pre-
vious teacher, in addition she plans to sit down with each child in the first 3 weeks
and conduct an interest inventory and running record to confirm each student’s
current reading interests, strategy use, and reading level. She finds that doing this
helps her get to know her students as literate persons more quickly and she can
get them started with guided reading after the first month of school and literature
circles shortly thereafter.
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Two weeks before school begins, Sandy crafts a letter to her students that
she sends to their homes to prepare them for the first days of school. District
translators prepare the letters in Korean and Spanish for Sandy. Hmong trans-
lators relay the contents of the letters to parents/guardians by phone, as few are
literate in their first language. She likes to get to know her students’ interests
and what they like to read as soon as possible so she can begin connecting

Use in Language Arts/Social Studies Curriculum

Read Aloud/Social Studies Comparison of
market places around the world, including
Uganda, Morocco, New York City, Ecuador, Ireland.
Identify all locations on a large wall map.

Read Aloud/Social Studies Irish village
marketplace, good text to contrast with Mexican
marketplace and culture using a graphic
organizer.

Read Aloud/Guided Reading Read aloud to
provide background on topic and also use with
small groups of students focusing on various
aspects of the text and text design. Highlights
two families, one of Hmong descent, one of
Polish-German descent, working together to run
their farms and sell their American and ethnic
produce at a local farmer’s market.

Social Studies Depicts a Saturday market in
Oaxaca, Mexico. Text will correlate well with study
of Mexican culture. Some Spanish words
interspersed representing Mexican objects,
traditions, clothing, and patterns.

Independent Reading Beginning reader
informational text that depicts a variety of things
available in markets around the world.

Independent Reading Good follow-up after the
read-aloud of Saturday Market by Grossman.

Shared Reading/Writing Repetitive text, play on
nursery rhyme. Students could add new lines to
story following pattern.

Table 11.2 Markets Text Set

Book

Market! by Ted Lewin

Market Day by Eve Bunting,
illustrated by Holly Berry

Farmer’s Market: Families
Working Together by Marcie R.
Rendon and photo illustrated by
Cheryl W. Bellville

Saturday Market by Patricia
Grossman, illustrated by Enrique
O. Sanchez

Markets (Social Studies Emergent
Readers) by Pamela Chanko,
illustrated by Samantha Berger

Taste of the Mexican
Market/Gusto Del Mercado
Mexicano by Nancy Tabor
(Spanish/English text)

To Market, To Market by Anne
Miranda, illustrated by Janet
Stevens

Publishing Information

HarperCollins, 1996

HarperCollins, 1996

Carolrhoda Books, 2001

HarperCollins, 1994

Sagebrush, 1998

Sagebrush, 1999

Harcourt, 1997
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them with appropriate books that will get them excited about reading. In her
letter, she asks them to bring a life box (Taberski, 2000) on the first day of
school and be prepared to talk about its contents. She encourages them to
include items that tell about themselves and things of importance to them. She
suggests such things as photographs of loved ones, a favorite toy or stuffed
animal, memorabilia from experiences they have had, and a favorite book. On
the first day of school, she will have students share these with the class as a
way to get to know one another and as a means for engaging the students in
meaningful listening and talking. She has found this to be a successful and
enjoyable activity that engages students in literate activity. As an informal
assessment, she will jot down anecdotal notes related to what she learns about
each child. Of course, she will model the sharing process for her students first,
and she has her life box already packed with her favorite books (one children’s
book, Ramona Quimby, Age 8, by Beverly Cleary, 1982, and one adult book), pho-
tos of her husband and dog, a seed package from the flowers she planted this
spring, her journal, a bag of popcorn seeds (her favorite food), a travel brochure
to signal her love of traveling to exotic places, and a note card with a picture of
children from around the world to depict her dedication to her profession as a
teacher and her love of children.

Beginning of the School Year

Sandy is careful to prepare a classroom for her students that is inviting in nature
but not too “finished,” as she wants them to assist with this task so that they feel
the classroom belongs to them. She posts the alphabet in print and manuscript
format for students’ reference and large blank pieces of poster board that will
serve as the word wall. The only words she includes on the wall are the names of
her students and herself, as she plans to use them for language and word study
activities beginning on the first day of school. She knows that the word wall will
fill up quickly as her students learn new words through their language and con-
tent area studies. She purposely leaves most of the bulletin boards bare, covered
only in colored or decorative paper so that students feel invited to add to them
with their writing and artwork. A few of Sandy’s favorite wall hangings and art
pieces representing the cultures of her students are placed about the room, and
families will be invited to loan other items to the classroom.

The furniture is arranged to create centers and areas around the classroom.
Sandy has included a writing center stocked with writing utensils, art supplies, var-
ious types of paper, a range of writing reference books such as dictionaries and
thesauri appropriate for a variety of reading levels, envelopes, staplers, paper clips,
and a date stamp. She wants to make this area inviting and allow students access
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to needed writing materials as well as encourage them to engage in all kinds of
writing, from story to letter writing to illustrating their pieces.

The small group area includes a lima-bean-shaped table where students will
gather for guided reading and writing, as well as for working on independent
group projects. In this area Sandy stores supplies she will use when working with
small groups, such as Post-it notes, pens, markers, chart paper, and a clipboard on
which she will record assessment data.

The classroom contains a large carpeted area where students will gather for
group activities such as shared reading and writing, read-alouds, and language
arts minilessons. Sandy places a rocking chair in the area and designates it as the
“author’s chair,” where students will sit as they share their writing with the class.
It will also serve as Sandy’s chair as she reads aloud to the students and as a quiet
place for an individual student to read during independent reading. In this area,
she sets up a white board, markers, and bookstand where instruction can take
place.

Part of the carpeted area includes bookshelves where Sandy has created a
well-stocked classroom library with the books she has been collecting over the
years. Books are organized in baskets in a number of ways, including genre, read-
ability level, author, and topic. Throughout the year, she asks students to rearrange
the books using categories of importance to them. Included in the class library is
a check-out chart that includes a pocket with a card with each child’s name that
the child will fill out when borrowing a book.

Sandy knows the importance of making sure her language arts curriculum is
tied to her school district, state, and the national standards. Therefore, she finds it
helpful to note the standards in her lesson plan book, along with the objectives
for each language arts activity. For example, when doing her initial planning for
her integrated social studies and language arts unit related to farming, production,
and markets, and she aligns the students’ learning not only with the social stud-
ies standards but also with the correlating language arts standards. In choosing
and using the wide range of literature in the markets text set, the National Council
of Teachers of English standard that states, “Students read a wide range of litera-
ture from many periods in many genres to build an understanding of the many
dimensions (e.g., philosophical, ethical, aesthetic) of human experience” (National
Council of Teachers of English, 1996), is what guided her choice, as she made sure
to include both fiction and informational genres representing a variety of cultures.

Sandy plans for the first day of school, wanting to make sure her students
understand that literacy and language arts is the framework of their day (see
Table 11.3). She chooses a few books for read-alouds, First Day Jitters (Danneberg,
2000) and Sumi’s First Day of School Ever (Pak, 2003), and a poem and book for
shared reading. Wanting her students to acclimate to the daily schedule, she tries
to keep the plan for the first day of school as close to what their daily schedule will
be all year long. Sandy knows that she must be flexible and has planned this
schedule loosely, aware of the fact that she will take cues from the students and
will make changes as warranted.
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Objective/Standard/Assessment

• Determine which students are motivated to
read and are independent

• Determine which students like to read with
peers

• Opportunity to connect personally with
students and get to know them individually

• Begin to develop a classroom community
of literate persons 

• Provide teacher opportunity to informally
assess students’ speaking skills (IRA/NCTE
Standard  4: Students adjust their use of
spoken language to communicate
effectively with a variety of audiences and
for different purposes)

• Begin to set expectations for students’
literacy development

• Observe student interaction with text

• Determine students’ enthusiasm and
interest in writing

• Learn beginning stage of process writing

• Provides teacher opportunity to informally
assess students’ speaking skills (IRA/NCTE
Standard  4: Students adjust their use of
spoken language to communicate
effectively with a variety of audiences and
for different purposes)

• Introduce math journals

• Begin to develop a classroom community
of literate persons 

• Help students get to know themselves,
others, and their community

9:00

9:15

10:00

10:30

11:30

12:00

1:00

1:45

2:30

3:20

Table 11.3 First Day Plan

Activity/Lesson

Student arrival and individual greeting 
Instruct students to find book in class library and   

sit in carpeted area and read
Teacher takes care of attendance/lunch preferences

Large group (meet in large group carpeted area)
Read aloud: First Day Jitters by J. Danneberg
Introductions of selves using life boxes (1/2 of the
class)
• Shared reading experience: poem
• Minilesson: How independent reading time works,

and how to use classroom library to check out
books

Independent reading time (includes choosing
books from classroom library)

Writing workshop: What is writing workshop?
• Minilesson: How to get ideas for writing 
• Group sharetime: Sharing of ideas, expectations,

and routines of writing workshop

Large group sharetime  (1/2 of class share life boxes)

Lunch

Math

Integrated curriculum (including social studies,
science, health, language arts, etc.)

First unit of study: Who are we?
Read aloud: Sumi’s First Day of School Ever by S. Pak
Social studies lesson related to communities

Specials (physical education, music, art): 
Specials begin the second week of school

Dismissal
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First Day of School: Laying the
Groundwork for a Literate Classroom Environment

On the first day of school, Sandy is excited and nervous, just as her students
are, and as a read-aloud she has chosen First Day Jitters by Julie Danneberg (2000).
It’s a picture book about the character Sarah, who is very anxious to go to school
on the first day. The twist at the end of the book reveals that Sarah is the teacher
and that teachers too can be nervous about the first day of school. Sandy enjoys
sharing this book, as she feels it helps her students understand her nervousness of
beginning a new school year. She also likes to begin teaching students that making
text-to-self connections can assist in comprehending and appreciating text.

She is looking forward to getting to know her students and working with
them as they continue to develop as literate persons. ELLs are invited to have a
friend who speaks both languages come along for support, as needed.

This shared literacy time begins with the students sitting on the carpeted group
meeting area. Sandy sits in the rocking chair, providing the students a good view of
her and the texts she shares with them. After the read-aloud, she models the
process for sharing their life boxes as she begins talking about her own. The
students enjoy learning more about their teacher and have many questions related
to the objects in her box. Time is then spent having half of the class share their life
boxes and take turns sitting in the rocking chair to be in the spotlight.

Shared Reading and Writing

Shared reading and writing begins with Sandy sharing a format for a poem
the class will write together. On the easel where chart paper is attached, she has
written

We have a classmate named _____________.

_____________ enjoys ___________, __________, ___________

Welcome to our class, __________________.

She chose this poem format as a way to emphasize what the students have
learned about one another through their life box sharing. Keeping in mind third-
and fourth-graders’ need for movement and shorter spans of inactivity, Sandy
wanted to include some movement and actions that would encourage pan-
tomiming. Each child who shared his or her life box is called on to fill in the infor-
mation for his or her three-line stanza. At the end of each stanza, Sandy asks for
a movement or motion that the students could do before moving on to the next
stanza. The students suggest clapping, snapping their fingers, swaying back and
forth, stomping their feet, and calling out “yee ha!” Later, after all the students
have shared their life boxes and added their stanzas, she will have them each
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create their page for a class book, including a collage of items that represent the
things they enjoy. She will then bind the book and place it in the class library for
all the students to read throughout the year.

After working with the poem, Sandy also wanted to emphasize the theme of
working together to become a community and getting to know one another
beyond just outside appearances, and thus she chose The Island of the Skog, written
and illustrated by Steven Kellogg (1973), to read aloud to the students.

Independent Reading

After shared reading, Sandy conducts a minilesson to help her students
understand the concept of independent reading and how to choose books from
the classroom library. She begins by touring the students around the class
library, pointing out how books are arranged by topic, author, and level and how
to keep it orderly. She demonstrates the process for borrowing books, modeling
how to take the cards out of their assigned pocket on the chart and write down
the date and title of the book. She plans to teach them how to choose appro-
priate books in the next few days. Today she only wants to expose them to the
library, allow them to browse and see what is available, and make a first choice
on their own. She informs them that during independent reading time they will
be visiting the class library in small groups to choose a book and try out the
checkout system.

She then discusses with the students the expectations for independent read-
ing time. Although Sandy knows they have been exposed to independent reading
before this year, she wants to make sure they understand the purpose and develop
the rules for this daily event. After explaining that they will read each day for about
30 minutes, she asks them what they need to read productively. Students respond
based on their prior knowledge and develop a list of Responsibilities for
Independent Reading. See Table 11.4 for a list of the responsibilities that evolved
over time, not the initial responsibilities. Sandy allows the students to develop the
list of responsibilities as she guides their ideas, knowing they will be adjusted as
new components to independent reading are added, as when reading response is
incorporated. Sandy likes students to sit at their tables during this time, as she

371

CHAPTER 11    Middle Childhood Language Arts: Sandy Cabernathy’s Third- and Fourth-Grade Classroom

Table 11.4 Responsibilities for Independent Reading

1. I will read silently so I do not disturb others.

2. I will choose books I like to read and that are “just right” for me.

3. I will read continuously.

4. I will keep up with my reading records and reading responses.

5. I will conference with my teacher about my reading.
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feels she can better monitor their reading and can more easily conference with
them on an individual basis. She feels they have created a good beginning list, so
she moves them on to beginning independent reading for the first time. She
informs them that while they wait for their turn to browse the class library, she will
place baskets of books on their tables, and they are to read those until called. She
tells them that to help them gauge the length of independent reading time, she will
set a timer for 15 minutes. They will be working up to 30 minutes of reading time
in the coming month. The students return to their seats and independent reading
time begins, with small groups of students rotating in and out of the class library,
choosing their first books for independent reading time.

Writing Workshop

Writing workshop begins Day 1 as a means for getting students to see the
importance of writing throughout the curriculum and as a focused time to
develop writing skills. Again, Sandy gathers the students on the carpet in the large
group meeting area. She believes students can stay focused longer when gathered
in an intimate setting such as this, and she feels that it is helpful to have students
in close proximity to one another so they can “pair and share,” a strategy she uses
often to encourage all students to share their ideas and have an audience. Sandy
begins her first writing workshop minilesson using the ideas she learned during
her summer workshop. She asks the students about their previous experiences
with writing workshop, knowing that they have had a variety of different experi-
ences, not all of them positive. She wants to help them see the value of writing on
a daily basis so they will look forward to writing workshop, knowing that before
now they may have dreaded writing.

She decided that she wanted to get the students actually writing first before
discussing the format and expectations for writing workshop, so she talks about
the fact that they will be writing every day for the entire school year.

“‘What will I write about if I have to write every day?’ you might be asking
yourself,” she tells the students. “Today I am going to help you think about this
and help you get started making a list of all the things you might write about.” She
has the overhead projector readied with a blank transparency and pen. She stands
near it and begins to engage in using the think-aloud strategy to model the
process of generating ideas. She places her name and the date on the top of the
paper and explains why she has done this. “I want to make sure I keep a record of
all the writing I do this year, so I will make sure I always have the date and my
name on each piece of writing I do. I have heard famous writers say that they get
their ideas for writing from their own lives and experiences, that their ideas come
right from what they do every day. Now, what do I know about that I could write
about? What do I do every day that I could maybe write a piece about? I could
write about brushing my teeth, since I do it every day. That might be kind of bor-
ing, unless I maybe was writing a poem about it, or even a list of instructions for
brushing your teeth that an alien to our planet could understand.” She continues
to think aloud as she writes her list, detailing each item and talking to herself
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about why it is something she knows about and possibly something about which
she could write a piece. Table 11.5 is a list of the topics she brainstormed and
shared with her students.

Sandy then instructs her students to think to themselves for a few minutes
about some of the things they could write about. She then asks them to turn to a
neighbor sitting next to them and each talk about their ideas and why they might
be good to write about during writing workshop. Some of the bilingual students
speak excitedly to one another in their native languages. Sandy is happy to see this,
as they are discussing writing topics that are important to them. A few students
are called upon to share their ideas with the class. Sandy feels that hearing a vari-
ety of ideas will assist students as they engage in silent writing time for a short
while to generate their list. Some ELLs, who are not yet writing much in English,
draw pictures to represent their ideas, and Sandy provides them with one-word or
short-phrase labels to write under each picture.

Students then are gathered for a group sharetime. Sandy shows them what she
has added to her idea list and asks a few students to share some ideas they have
generated. She passes out writing folders and tells students to place their lists into
their folders and tomorrow they will narrow down their ideas and choose one to
begin writing about. To provide further details about writing workshop, she tells
them that each day from 11:00 to 12:00 they will engage in writing workshop and
will be writing about topics of their choice. She encourages them to always be
thinking about writing topics they could use. She shows the students the file boxes
labeled with their table numbers and instructs one person from each table to return
the folders of the students in their groups. She explains that this is where the fold-
ers will be when they are not using them so that they can always be easily found
and accessible when writing workshop begins. Further management minilessons
and details about how writing workshop works will be shared as students progress
through their first pieces of writing in the first few weeks.
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Table 11.5

Ms. Cabernathy
September 2

My Writing Ideas

1. Brushing my teeth (poem?)

2. Flowers 

3. My favorite books

4. My dog Lewis (told from his point of view)

5. The park by my house and what I like to do there

6. Vacation to the Grand Canyon

7. Sharing a bedroom with my sister when I was young
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Integrated Curriculum

Integrated curriculum is the time of the school day where content area study,
including social studies, science and health, and other subjects, is integrated with
language arts. The first unit of study Sandy has established for her students is
“Who are we?” In this unit, the students will explore themselves as individuals,
both as a way for Sandy to get to know her students but also to allow them to get
to know one another and develop a classroom community. Sharing life boxes was
the way this unit of study was initiated on the first day of school. Sandy feels it is
important to model fluent reading even within the teaching of content area
subject matter and likes to include more than one read-aloud each day if time
warrants. Today she chooses to read Sumi’s First Day of School Ever by Soyung Pak
(2003) about a young Korean girl who comes to school for the first time and the
only English she knows is “Hi, my name is Sumi.” Understandably, she feels
lonely and scared and finds school to be a cruel place until her teacher does a
number of things to make her feel included. Sandy likes to use this book as part
of the Who-We-Are unit to encourage working together and getting to know and
accept one another, and as a means for including books that reflect the cultures
of the students in her class.

Some of the learning the students will be involved in within this 2-month-
long unit includes learning about their own families and investigating the school
and the surrounding neighborhood as a community. Students will engage in
interviews with their families, school personnel, and neighborhood businesses
and organizations. Before the interviews, however, students are taught and prac-
tice the many skills of this learning method, including writing and asking open-
ended questions, telephone skills to call interviewees for interview appointments,
taking abbreviated notes, proper use of a tape recorder to gather information,
courtesy skills needed when meeting face to face with interviewees, writing a
thank-you note, synthesizing information, and writing a report. As you can see,
many of these skills encompass language arts processes as put forth in the
IRA/NCTE Standards for the English Language Arts, including reading, spoken,
and written language; media and technology use; gathering and synthesizing
information, inquiry and research; use of conventions in language; and commu-
nicating knowledge. Although this is largely a social studies unit, Sandy’s students
can only be successful if they ardently use their skill and competence in language
arts processes.

On this first day of school, Sandy has her students create semantic maps
about themselves, detailing their likes, dislikes, and interests. She models the
process using the overhead projector and information about her. As with writing
workshop, the students are interested in learning about their teacher, and
she capitalizes on this fact by telling them about herself while at the same time
teaching the useful organizational technique of semantic mapping or webbing.
Figure 11.1 depicts a semantic web that one of her third-grade students created
about himself.
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At the end of the day, Sandy tells her third- and fourth-grade students that
they have homework tonight and every night: read at home! She expects her
students to read at least 15 minutes a day and provides a calendar for students to
fill out documenting their daily reading that also includes a place for the signature
of a parent or guardian to verify. At the end of the month, the students will return
their calendars and will engage in tallying the data and using mathematical and
graphing skills to reflect on their at-home reading habits and set goals for future
reading.

Reflection Journal 11.1
What has Sandy Cabernathy done on the first day of school to ensure that her students
understand that language arts and literacy are key components of their learning in her
classroom? How does this contribute to the development of a classroom community?

Reflecting on the First Day of School

After the students have left, Sandy sits down to reflect on what she has learned
about her students and plan for the following days. She reviews the notes she took
while students were sharing their life boxes and thinks about how students inter-
acted with one another and her during group times such as shared reading and
read-alouds. She decides that students are learning the ways in which the class-
room works and the school day progresses. She is pleased that the students seem
willing and eager to engage in language arts learning. She likes that they were
enthusiastic as they learned about one another during the sharing of life boxes,
and she is able to ascertain which students she might need to provide more guid-
ance with oral presentation skills. Sandy had noticed that the presentations to the
whole class had been stressful for the two Hmong students, so she plans more
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Joseph

LikesDislikes

– roller coaster rides
– playing soccer
– watching cartoons
– camping in a tent
– boy scouts
– green

– going to bed
– spinach
– watching my sister
– purple
– playing tag

Figure 11.1
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small group sharing sessions, where the students would feel more comfortable
speaking English.

She looks over the students’ writing they created during writing workshop
and makes anecdotal notes related to the strengths she sees in each student’s writ-
ing. She also documents skills and areas related to writing development that she
would like to work on with the students based on initial needs she identifies.

She is happy with the books she chose to use on this first day of school, not-
ing that the students seemed to enjoy the twist in First Day Jitters. She plans to find
other books that have surprise endings to help students continue to develop their
prediction and inference skills.

Assessing Students’ Literacy

Sandy helps her students learn and practice self-assessment of their reading
through minilessons she conducts during the first week of school as she teaches
them to choose books that are at the appropriate level for them to read during
independent reading. As the students come into the classroom on the second day
of school, she instructs them that one of their morning tasks is to find three books
in the classroom library that they will share with the class. She asks them to find
a book that is easy for them to read, one that is just right in their opinion, and a
book they feel is challenging for them to read. Later, during reading workshop, she
conducts a minilesson where the students place their books in the appropriate
piles: easy, just right, and challenging. She has them page through them, getting a
feel for what their classmates feel is appropriate for their age and grade. She then
leads them through a brainstorming session to create a chart listing the general
criteria for each level. Sandy makes sure to use the language that the students use
in describing the books, as this chart is to be reflective of the strategies they use.
Table 11.6 is the chart that her class created.

Another monitoring and self-assessment minilesson Sandy conducts the
first week of school to assist her students in choosing appropriate books is the
five-finger strategy. She gives them each a bookmark with a picture of a hand on
it with the directions, “Read a page in a book and put up a finger for each word
that you don’t know. Read each finger below to determine if the book is right for
you.” Each finger on the hand is labeled:

Finger 1 - Easy

Finger 2 - Just Right!

Finger 3 - Challenging

Finger 4 - Very Challenging

Finger 5 - Too Hard
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She models the process using adult books, making sure she has chosen books
that will reflect each of the fingers’ levels, and connects to the previous day’s mini-
lesson related to easy, just right, and challenging. She requests that each child try
this method in the next few days as they are choosing books to read during inde-
pendent reading. At the end of the week in reading workshop sharetime, the
students share their process and discuss how the strategy is useful to them as
readers. Sandy encourages students to use this self-assessment technique as one
option when choosing books to read. She then adds the five-finger strategy to a
chart in the classroom where they have been adding reading strategies they use
and learn.

After a couple of days of kidwatching (Goodman & Owacki, 2002) and infor-
mally assessing her students engaged in language arts, Sandy feels the students are
ready to be formally assessed to ascertain their reading levels. She begins by plan-
ning time to meet with each student individually in the next 2 weeks, scheduling
15 minutes per child. Sandy uses an informal reading inventory assessment to
determine both the reading levels and reading strategies that each of her students
use while reading. Knowing this information allows her to plan instruction for her
students to meet their individual needs as well as helps her to group them in
short-term groups to target their reading needs.

In assessing students’ spelling, Sandy assigns a written response to the prompt
“My favorite book/game/food is . . . because . . .” She asks that the students write
at least a three-sentence paragraph and provide at least two reasons for their
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Table 11.6 How We Choose and Level Books

Easy Just Right Challenging

• Words are small, short, • Can pronounce words easily • Longer words
and common

• Book short in length • Can understand what is happening • Difficult to understand
most of the time

• Many illustrations • Can read all the words • Don’t know meaning of
many of the words

• Big print • Longer words than in easy books • High reading level
• Can understand what

is happening • Challenging at times, easy at times • Smaller print than easy
or just right books

• Fairy tales are easy • Chapter books • Hard to sound out words
• Long in length
• Complicated story
• Can have dialect or 

different language
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choice. She uses a spelling assessment tool to determine each student’s spelling
ability through determining the percentage of correctly spelled words. She will
conduct similar spelling assessments every 5 weeks or so to provide her with
ongoing information about each child’s spelling growth and to help inform her
spelling curriculum and instruction. Sandy has the prompt translated into both
Korean and Spanish for her ELL students who learned to read in their home
language. With the help of the translators, she gains a sense of how well the
students write in their first language and how they view themselves as writers.

Sandy teaches the students how to conduct themselves in teacher/student
reading and writing conferences through modeling both appropriate and inap-
propriate behaviors. She then leads the students in a brainstorming session to
develop a list to hang in the classroom for monitoring themselves during writing
workshop (see Table 11.7). Sandy begins having a weekly conference with each
student and keeps anecdotal notes about each conference in a three-ring binder
that has a page allocated for each student. At the end of each week, she skims over
these pages, looking for commonalities in language arts needs to assist her in
planning minilessons and small group guided reading and writing lessons.

Typical Language
Arts Learning Schedule

After the first few weeks, Sandy’s classroom has a predictable schedule, and the
curriculum is running smoothly. See Table 11.8 detailing a typical day in the class-
room and how the language arts curriculum plays an integral part in the scope of
the day.

Reflection Journal 11.2

What are the elements of Sandy’s classroom that appeal to you? Which seem to be the
most difficult to employ? Why?

Table 11.7 Reading and Writing Conference Conduct

• Be prepared to talk about what I am currently reading and writing.

• Bring updated reading and writing records with me.

• Be open to setting goals for myself as a reader and a writer.

• Use strategies for being both a good listener and speaker.
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After getting used to the schedule and routines, Sandy decides it is time to
begin implementing guided reading during the reading workshop block because
she now has a solid understanding of the students’ reading levels and needs. She
uses the information she has collected in the first few weeks related to the students’
reading levels and interests to begin grouping students. Knowing that guided read-
ing groups are fluid and changing and that students will be a part of many differ-
ent groups throughout the year, she determines that students can be placed into
four groups for their first guided reading experience of the year. Table 11.9 depicts
the four groups, the reading need and skill or strategy she has diagnosed, and the
text she has chosen to use. Sandy plans to meet with each group four times a week,
beginning with Groups 1 and 2 the first week and Groups 3 and 4 the next week,
so that each group has sustained teaching and practice with the new strategy they
will learn. Although all students begin in guided reading groups, they will also be
participating in literature study groups on and off later in the year.

Middle of the School Year

By the middle of the school year, students are engaged meaningfully in reading
and writing workshop and have become independent in their ability to make deci-
sions related to reading choices during independent reading and creating writing
pieces in writing workshop. Sandy has been using individual conferencing to keep
up with students’ reading and writing during both daily workshops. Early on she
introduced the practice of keeping track of reading and writing development
through records students keep and update in their reading and writing record

Table 11.8 Typical Day in Ms. Cabernathy’s 8- to 9-Year-Old Classroom

9:00–9:15 Settling in, independent reading

9:15–9:45 Word study

9:45–10:15 Reading  Workshop 
Community meeting, read-aloud, shared reading

10:15–11:00 Independent reading (guided reading,
literature study—not started yet)

11:00–12:00 Writing Workshop 
Lunch and Recess

1:00 Math

1:45–3:20 Integrated curriculum and content area learning
(science, social studies, health, gym, music, art, etc.)
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folder. Students use and bring up to date their records each day and learn that this
is an important part of their development as readers and writers. The quality and
quantity of most students’ work continues to improve throughout the year, as
they are given the opportunity to monitor their own progress.

The students’ reading records include a list for recording the books that they
read during independent reading so that they and Sandy can monitor the number
and type of books they are reading. Table 11.10 is a sample of one student’s use of
this form. Through a series of management minilessons, Sandy models how to
record the date they began reading the text, the date they completed reading the text,
the title, author, challenge level of the text (easy, just right, or challenging), genre, and
personal comments and reflection related to the text. This record serves as a tool
both for the students and Sandy to monitor if they are reading at an appropriate
pace, level, and variety of genres and as a means to help set personal reading goals.

Another form that students keep in their reading and writing record folders is
“What I Need to Work On in My Reading” (Table 11.11). This form is used by the

Group 1

Group 2

Group 3

Group 4

Table 11.9

Text to Be Used

Encyclopedia Brown Solves Them All by Donald Sobol
• Each chapter has a case to solve, thus helping students to

understand a mystery (problem), clues (or events = things
that happen), and a resolution (solution to the mystery)

Amelia Bedelia Goes Camping by Peggy Parish
• Students will learn that words can have multiple meanings

as they use the context clues and background knowledge
to decode and understand such things as “pitching a tent”
and “hitting the road”

Hungry, Hungry Sharks by Joanna Cole
• Students, several of them ELLs, will brainstorm what they

already know about sharks and create a web containing
this information. Many visuals will be added to the chart
to support learning. They will be guided to take what they
know and apply it to new information, building their
schema and comprehending what they read. 

Locked in the Library! by Marc Brown
• Sandy demonstrates self-questioning for comprehension

through thinking aloud using the text. Students read with
partners practicing the strategy.

Reading Need

Understanding how stories flow:
understanding the major story
elements of problem, events, and
resolution

Comprehending what is read using
the context (surrounding words in
a sentence and sentences in a
paragraph) and own schema

Using schema to bring information
and understanding to what you
are reading

Monitoring one’s own
comprehension by asking
questions through
think-alouds
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students to record their reading goals based on feedback received during one-on-
one conferences and things students notice about themselves as readers. As Sandy
perceives areas that need emphasis in students reading, or strategies that would
benefit them while reading, she will briefly reteach and model its use during the
conference, typically using the text students are currently reading. The students
will then add this goal to their list as a reminder to use it while reading.

Another part of the students’ reading records is the monthly At-
Home Reading Record, a graph that includes the months of the school year
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Table 11.11 What I Need to Work On in My Reading

Name: Maggie O.

Date Comments

9/2/04 I need to remember to fill out my reading records every day.

9/9/04 Try to read different books other than fairy tales.

10/1/04 Use the skip-and-return strategy when reading hard words.

10/21/04 I need to write more descriptive comments about the books I read.

Table 11.10

Books I’ve Read  - Name:  Maggie O.

Date Date Level
Title Author Began Finished E/JR/CH Genre Comments

• Little Red Riding Hood T. Hyman 8/31/04 8/31/04 E FT I like this story.

• The Paper Bag Princess R. Munsch 9/1/04 9/1/04 E FT Different fairy tale story.

• The Korean Cinderella S. Climo 9/1/04 9/2/04 JR FT Same & different story.

• The Turkey Girl: P. Pollack 9/6/04 9/7/04 JR FT Kind of weird.
A Zuni Cinderella

• Anansi and the Moss- E. Kimmel 9/7/04 9/8/04 E FT Funny
Covered Rock

• Mufaro’s Beautiful J. Steptoe 9/8/04 9/8/04 JR FT Cinderella but different.
Daughters

• Amber Brown Wants P. Danzinger 9/9/04 9/26/04 JR Fic I like Amber books.
Extra Credit
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(extending through July to encourage students to keep up with the reading
habit) and records the total number of minutes of completed at-home reading.
This serves as a reference and tool for setting goals for future reading as home-
work. As the students tally their minutes each month and chart them, they are
often excited and motivated to read even more. Figure 11.2 is an example of
one student’s reading for the school year. Although reading much more than
the required 15 minutes each day at home, Sandy conferenced with Maggie
and talked about the kinds of things that she does besides reading that cause
her reading minute totals to fluctuate each month. Upon calculation at the end
of the year, Maggie found that she averaged 997 minutes per month, equaling
about 33 minutes of reading each day, including weekends. Sandy congratu-
lated her on her reading habit and encouraged her to continue to read each day
for personal pleasure.

The writing records that students are taught to use include a running list of
pieces they have written during writing workshop, a form to record what they
need to work on in their writing similar to their reading record of the same type,
and a list of written pieces they have taken to publication. Examples of each of
these can be found in Tables 11.12, 11.13, and 11.14.

In order to meet with students for conferencing related to their reading and
writing, Sandy developed a schedule where she works with five or six students

At Home Reading Graph
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Figure 11.2 At-Home Reading Record
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each day. The schedule is predictable, as she will meet with the same five or
six students on the same day each week. This schedule allows both her and
her students to be prepared, with the students coming to their conference ready
to share what they have been reading or writing and ready to ask for specific
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Table 11.14 Pieces I’ve Published Record 

Name: Maggie 0.

Title of Piece Date Published

That’s Pretty Much My Vacation 9/20/04
Delaware Trip 10/30/04
Make Peace Work 11/18/04

Table 11.12 Pieces I’ve Written

Name: Maggie O.

Title of Piece Date Comments

That’s Pretty Much My Vacation 8/30/04 It’s about my vacation
The Little Mermaid 9/10/04 Like the movie
Delaware 10/1/04 Trip
The Frog Prince 10/3/04
My Life as an Ant 10/11/04 Continued again
Hurricane’s Coming 10/25/04 Rewriting Dad story
Baticula 11/7/04
Peace Piece 11/9/04 School contest piece
The Candy Alphabet 11/20/04 Alphabet study

Table 11.13 What I Need to Work on in My Writing

Name: Maggie O.

Date Comments

9/6/04 I need to work on my capitalization.
10/12/04 I need to remember to reread my pieces to proofread and edit them.
11/1/04 I want to use more sound in my writing to make my pieces more

descriptive.
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assistance if needed. Sandy prepares for them the night before, using the students’
records to assist her in planning for what to emphasize in the conferences.

Writing Portfolios

By midyear, students have produced and accumulated numerous writing
pieces and have engaged in a lot of reading as evidenced on their Books I’ve Read
record (Table 11.10). Sandy believes it is important for students to reflect on their
literacy development and make choices in selecting evidence that reflects their
growth. Every other month, students spend time in writing workshop perusing
their writing folders, rereading all of their writing (drafts and published pieces),
and culling through them to make decisions about which pieces they want to con-
tinue working on, which are completed, and which demonstrate strengths and
areas needing growth. The pieces they feel are finished are filed in a Completed
Writing folder. Sandy wants students to keep all their writing at school so that they
can reread and possibly go back to work on prior writing throughout the year.
Sandy has students reflect on how they feel their writing has progressed as a way
to help them set goals for their writing and provide direction with where they want
to go with their writing topics and skills.

Author Study

A part of the language arts curriculum that Sandy and her students thor-
oughly enjoy is the author study. Working from her ever-growing knowledge of
appropriate and enticing authors for her third- and fourth-grade students, she
chooses the first author for the class to study. This year she has chosen to begin
the year with Eve Bunting and her books, since she has such a wide range of work
that spans many topics, interests, and reading levels. The books she has chosen to
bring into the classroom are mostly Bunting’s picture books, so that all of the
students feel comfortable with the format of the texts and the perceived ease of
reading these books (see Table 11.15). This author’s work is especially helpful for
her ELLs, as the illustrations are vivid and provide additional prompts to aid in pre-
dicting and comprehending text. Sandy has dedicated a corner of the classroom
library to display the books and a trifold poster she created that details highlights
of Bunting’s life, accomplishments, and writing information. She has included
photographs of Eve Bunting to provide students with a visual of the author;
graphics that highlight themes in her books, including the Statue of Liberty, as
many of her books’ themes include various types of freedom; an outline map of
Ireland where Bunting was born; pictures of various family configurations signal-
ing the element of family and community; and pictures of animals and nature,
representing the ecological and naturalistic themes in many of her books. Sandy
feels that her students are sure to find a topic of interest in Bunting’s books. As
well, the books are illustrated by different illustrators, and therefore she can help
them learn more about art and design elements and various artistic styles as she
uses the books for interactive read-alouds.
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Students are introduced to an author’s work through the read-alouds that
Sandy leads at least three times a week focused solely on Eve Bunting. As they
read the books as a class, they will create a chart that compares various elements
of Bunting’s work, especially focusing on their themes.

She also conducts book talks that highlight Bunting’s books, inviting students
to choose these books to read independently. One requirement during the study
is to read at least three of Bunting’s books and write a response in their reading
response journals before the author study is complete.

385

CHAPTER 11    Middle Childhood Language Arts: Sandy Cabernathy’s Third- and Fourth-Grade Classroom

Table 11.15 A Sampling of Some of Bunting’s Books Used in the Author Study

Butterfly House
Illustrated by Greg Shed

Cheyenne Again
Illustrated by Irving Toddy

Can You Do This, Old Badger?
Illustrated by LeUyen Pham

The Days of Summer 
Illustrated by William Low

A Day’s Work
Illustrated by Ronald Himler

The Day the Whale Came
Illustrations by Scott Menchin

December
Illustrations by David Diaz

Smoky Night
Illustrations by David Diaz

Ducky
Illustrations by David Wisniewski

I Have an Olive Tree
Illustrations by Karen Barbour

Jin Woo
Illustrations by Chris Soentpiet

A Picnic in October
Illustrations by Nancy Carpenter

Sunshine Home
Illustrations by Diane De Groat

The Summer of Riley (novel)
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Sandy finds that as the students learn about how an author writes, they often
use components of an author’s style in their own writing. Students often get topic
ideas for their writing as well, as in the example of Kris after reading Sunshine Home
(Bunting, 1994c), a story of a boy and his family who visit their aging grandmother
in a retirement home. Having similar experiences, Kris writes a piece about the fun
times he had with his grandfather before he moved into a home where he was lim-
ited in his capabilities. Sunshine Home helped Kris make text-to-self connections
while sharing family memories in a written form.

The last part of the Bunting author study is a celebration of her work, as the
students vote on which books they liked the best and the least. They evaluate what
makes the books their favorites and complete this first study by reading the class
favorite and brainstorming a list of other possible authors they would like to study
next.

End of the School Year

Students have learned so much this year. Sandy is pleased with her language arts
curriculum and especially the changes in writing workshop she implemented. By
this time, things flow smoothly in the language arts curriculum, and the students
have shown tremendous growth in their literate ability.

Student Self-Assessment and Goal Setting

Throughout the school year, students used their reading and writing records
to reflect on their literacy learning. By now, they have accumulated many pages of
records that they organize by date. Sandy provides them with some prompts to
assist them in looking for patterns over time and to help them reflect on what they
have learned and how they have grown as readers, writers, and language users over
the year. The written reflections they complete are a valuable tool for both
students’ self-assessment and overall assessment for Sandy.

Reading and Writing
Workshop Celebrations

Sandy wanted a way to celebrate all of the hard work her students had been doing
throughout the year related to language arts and literacy development. They had
read many books and had written and published many pieces during writing
workshop, as well as during content area learning. She had read about authors’
day conferences (Langman, 1990), where students reflect on and celebrate the
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writing they have done and the skills they have learned through writing workshop.
She thought this would be a reflective and celebratory way to self-assess their
learning as well as share their growth with others. With preplanning and organiz-
ing, Sandy and her students dedicated a morning in late May in which the
students celebrated with their families and other school personnel, including the
reading specialist, counselor, principal, and school secretaries. Prior to their
Literacy Celebration Day, as they deemed it, Sandy’s students reviewed all of their
reading and writing records from the entire year and culled through all of their
written pieces, especially focusing on their published pieces. They then wrote a
reflection related to the following questions that they devised together as a class:

1. The types of writing I have done this year are . . .

2. My favorite piece(s) of writing is/are . . . because . . .

3. I read ___ books this year

___ Easy books

___ Just right books

___ Challenging books

4. I read the following genres: . . .

5. My favorite book(s) is/are . . . because . . .

6. My favorite author(s) is/are . . . because . . .

7. One important thing I learned about writing this year that I won’t ever
forget is . . .

8. One important thing I learned about reading this year that I won’t ever
forget is . . .

9. About the author/reader (personal information that people will be inter-
ested in knowing about me as a famous reader/writer): . . .

These reflections were published and posted on the Literate People bulletin
board that all were encouraged to peruse during the celebration. The class voted
on three classmates that they wanted to have read a published piece aloud during
the celebration.

Time was allocated for favorite books to be read aloud, chart stories and
poems, picture books, or portions of novels the class had enjoyed. Prior to the cel-
ebration, the class brainstormed lists of their favorites and voted to determine the
“best of the best.” Of course, no celebration is complete without food, and Sandy
and her class planned simple snacks that parents helped to contribute.

The final piece of the celebration had students set goals for themselves as
literate people. Throughout the year, Sandy taught a series of minilessons related
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to goal setting. Drawing on these previously learned strategies, students used the
information from the reflections they created before the Literacy Celebration Day
and created a written set of goals. Sandy photocopied her students’ goals and kept
one copy to give to their next year’s teacher and sent the original home with the
students as a reminder for them. The students were proud of themselves, and the
Literacy Celebration Day was an appropriate and exciting way to highlight all of
their hard work.

Teacher Reflection and Future Planning

Sandy is pleased with how writing workshop progressed in her classroom this
year. She feels that she and her students came a long way further than her former
classes, and she credits the time she took over the summer and throughout the
year to try out the new components. Although successful, there are a few things
she wants to tighten up and modify for next year. One component is the writing
workshop minilessons. Although she feels that she did teach a range of skills and
strategies to help her students become better writers, she found that many of them
needed help throughout the year in getting ideas for writing, since they were writ-
ing every day and sometimes the well would run dry. A colleague told her about
writer’s notebooks and suggested she learn about them, implementing them
within the language arts curriculum as a means to alleviate students’ problems
coming up with writing topics. Currently Sandy has three books—Lasting
Impressions: Weaving Literature Into the Writing Workshop (Harwayne, 1992), Notebook
Know How: Strategies for the Writer’s Notebook (Buckner, 2005), and a book that her
students can read about writer’s notebooks, A Writer’s Notebook: Unlocking the Writer
Within You (Fletcher, 1996)—on the top of her “to read” pile over the summer. She
is anxious to get started in planning to include this component in her curriculum.

Sandy felt that the end of the year literacy celebration was a tremendous suc-
cess, and she wants to implement this more than just at the end of the year. She
plans to have a literacy celebration at least three times a year, which would be ideal
to help students see their growth over time.

A major goal Sandy sets for next year is to include a stronger tie of language
arts to the content area curriculum. She does methodically integrate reading and
writing into social studies and math but wants to emphasize word work compo-
nents as her students learn new vocabulary in content area studies. Sandy is
pleased with her teaching and her students’ learning this year but anxiously looks
forward to getting her garden planted, vacationing, and starting to think about
next year’s students and the language arts learning in which they will engage in
her classroom.
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End-of-Chapter Reflection
• Sandy is an experienced teacher and is comfortable juggling all of the language arts

instruction and components in her classroom. Which areas seem the most challenging to
implement and/or plan?

• How does knowing about the developmental stages of your students help in planning
language arts instruction?

• What areas of planning language arts instruction and assessment do you feel you want
to learn more about for students at the 7- to 9-year-old level?

Planning for Teaching
1. Think about the areas of planning instruction and assessment for 7- through 9-year-old

students in language arts that you feel you want to learn more about. There are numerous
resources related to teaching and assessing language arts through print, the Internet,
and people available for teachers. Search out supplemental resources that could help you
further develop your understanding of these components.

2. After reading about how Sandy Cabernathy plans and implements language arts in her
third- and fourth-grade classroom, sketch out a rough plan or list of things you want to
make sure to include in your future intermediate-level classroom. Share your ideas with
peers.

Connections With the Field
• Visit a 7-, 8-, or 9-year-old classroom and observe how language arts plays a role in the

curriculum and throughout the typical daily schedule. Compare it to Sandy Cabernathy’s
classroom. What are the strengths and weaknesses of each classroom?

Student Study Site
The Companion Website for Developing Voice Through the Language Arts

http://www.sagepub.com/dvtlastudy

Visit the Web-based student study site to enhance your understanding of the chapter content
and to discover additional resources that will take your learning one step further. You can
enhance your understanding of the chapters by using the comprehensive Study Guide, which
includes learning objectives, key terms, activities, practice tests, and more. You’ll also find spe-
cial features, such as the Links to Standards from U.S. States and associated activities,
Children’s Literature Selections, Reflection Exercises, Learning from Journal Articles, and
PRAXIS test preparation materials.
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